HUIO ONTUMAJIbHOW MHIUBHUAYATIBHOM 00pa30BaTeIbHONW TPacKTOpPUHU OO0Y-
YAIOUIMXCA B MPOLECCE U3YYEHUS] HHOCTPAHHOTO SI3bIKA M PACKPBITHUIO HUX
JUYHOCTHOTO MOTeHIHana [3].
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INTERACTIVE TEACHING MODE IN FOREIGN
LANGUAGE CLASSROOM

Interaction in FL classroom is regarded as a situation where students
communicate with each other or react to each another on foreign discourse
grounds alternating positions as senders and receivers and generating new
ideas by means of feedback within physical, psychological and emotional
contexts. The concept of interactive FL teaching has both a broad and a
narrow sense. Broadly speaking, interactive teaching refers to the interac-
tion and influence of all relevant things in FL academic communication in-
side and outside of classroom. In a narrow sense, interactive teaching is a
special kind of interpersonal interaction in class, mainly referring to the ac-
ademic interaction between teachers and students.

The reason why interactive teaching mode in FL classroom 1s widely
valued lies in two basic reasons: First, it is based on the outstanding prob-
lems existing in traditional education and teaching mode [1, p.148] and tak-
ing the downsides of the traditional educational concept into account so as
to adapt to the development of modern education and students’ needs. Sec-
ond, there is a lot of potential for continuous research and practice due to
interactive teaching mode in FL classes. Guided by modern educational
ideas and theories, instructors aim at cultivating students’ self-awareness
and innovative thinking ability, while acknowledging students as independ-
ent pedagogical subjects.
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The advantage of interactive FL teaching mode is that it can effec-
tively deal with contradictions in several aspects [2, p.11]. It can overcome
the educational gap between teachers and students by means of mobilizing
the inner potential of the two parties to the greatest extent, promoting learn-
ing and emotional communication, and urging and spurring both the sub-
jects of educational work to perform at their best, which results in improv-
ing the quality of FL training. In addition, it can help get over the contra-
diction between teaching and learning as well as between activity and pas-
sivity. Interactive teaching can not only change the passive modes of teach-
ing like designing a class with just one lecture outline and getting stuck in
one and the same class structure and routine for years, but it can also trans-
fer students’ passive listening in classes to exposing them to self-disclosure
and initiative in learning, and, consequently, enhancing the level of learning
interest. Interactive mode can also effectively handle the contradictions in
and out of class: Students are expected to participate in various activities
challenging dual initiative, dual leading effect, dual innovation, and dual
influence. It is recommended to generally employ new teachers or lectur-
ers: Most of external teachers or visiting lecturers are professionals or re-
searchers from other universities, and senior management personnel. This
may make for getting along with all the above-mentioned contradictions
due to the introduction of their expertise and experience into the existing
teaching mode.

Interactive FL teaching mode inevitably involves the identification of
the interactive subject, that is, the pedagogical subject. Therefore, there are
differences in the identification of the interactive FL teaching subject, there
are two representative standpoints. The former is “student-subject theory,”
which holds that students are the main body and teachers are the leading
ones in academic communication, which is also a relatively common view.
Another point of view is “composite subject theory,” which holds that from
the perspective of teaching, teachers are the subject, and students and
teaching content are objects; but from the perspective of learning, students
stand out as the subject [1; 2]. But no matter how it is understood, FL
teaching is an organic system composed of teachers, students, educational
content and academic environment.

Interactive FL teaching mainly affects the educational content and
academic environment by changing the two main factors in the system - the
relationship and status between teachers and students, so as to make the
whole teaching system run more efficiently, improve the quality of FL
teaching, cultivate students’ comprehensive quality, improve students’ abil-
ity to cope with learning and employment pressure, and calmly encounter
social challenges. Thus, the entity of interaction content lies in adaptive
thinking (to continuously adapt to changing FL ambience as well as to learn
new things quickly and efficiently), communication skills (the ability to
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communicate on all the stages of interaction), collaboration skills (fostering
both a culture of competition and independence), critical thinking and prob-
lem solving skills, personal management (the ability to independently plan,
organize, create), inquiry skills (the ability to ask topical questions), crea-
tivity and innovation (the ability to look for more creative and innovative
solutions to issues), soft skills (time management skills, organizational
skills), empathy and perspective. Thus, one of the most important points
here is the combination of theory and practice [2, p.20-22]. The main pur-
pose is to extend students’ thinking via educational content revolving
around solving practical problems.

The most common forms of interaction in FL classroom are ex-
change, competition, conflict, cooperation, and accommodation. They to-
gether make up interaction mode including teacher-student classroom inter-
action of three types: teacher-centered, student-centered, and knowledge-
centered. Teacher engagement in classroom falls into three categories: au-
thoritative, democratic and laissez-faire, thus, forming three different sub-
types: teacher command, teacher-student negotiation, and teacher-student
non-interference.

There are mainly four common interaction modes: “self-study-
guidance” mode, ‘“goal-guidance and control” mode, “problem-inquiry”
mode, and “emotion-knowledge mutual promotion” mode. FL instructors
can choose places other than classroom, like libraries, laboratories, muse-
ums and etc. It rids students of routine-like settings, boring atmosphere,
and also ensures each student’s interaction opportunities — an important
prerequisite and basis for the interactive educational model.

To sum up, FL interactive teaching mode can get over different types
of educational contradictions and can be characterized from various stand-
points which are united by some common ideas manifesting themselves in
the cultivation of students’ interactive skills based on problem-solving and
the opportunity to self-disclose in academic communication.

These ideas are possible if provided the following provisions: advo-
cating the “person-oriented” approach and highlighting the dominant posi-
tion of students. The mode will shift from teacher to student in FL class-
room, arousing academic initiative and enthusiasm in students, and meeting
the requirements of qualitative education. Picking up agreeable FL dis-
course will serve as the platform for cultivating students’ appreciation abil-
ity, creativity and independent thinking. Students will advance and perform
more efficiently which also developing their fundamental social and com-
munication skills.
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OITPEAEJIEHUE BAPUATUBHOCTH HA PA3HBIX OTAITAX
PA3BUTUS IMHTBUCTUUYECKOH HAYKHA

Ha kaxmoMm sTame cBOEro pa3BUTUS SI3bIK OTpa)KaeT IAUHAMHUKY
(YHKIMOHUPOBAHUS COCTABIISIIONIMX €r0 IMOACUCTEM, HAXOASIIMXCSA IO
BIIMSHUEM KaK BHYTPHSI3BIKOBBIX, TaK W AKCTPAIMHTBUCTUYECKUX (haKTO-
poB. Kaxnas u3 moacucteM si3bika OOHApY>KMBAET CBOM OTIUYMTEIIbHbBIE
XapaKTEPUCTUKHU, COXPAHsSS MPU 3TOM YHUBEpCAJIbHBIC, UHBAPUAHMHbLE
YEPTHI, IPUCYIIUE SI3bIKOBOW CUCTEME B LIETOM. FIMEHHO 3TO CITyKUT OCHO-
BOM CHCTEMHOUN BapHAaTUBHOCTH, TaK KakK ,MHBApUAHT CYIIECTBYET JIHUIIb
MOCTOJIbKY, OCKOJIBKY CYIIECTBYIOT ero Manudectauuu [1, c. 48].

[loHnaTrie BapUATHUBHOCTU HE SBJISIETCS COOCTBEHHO JMHIBUCTHYE-
cKkUM. /IuXOTOMUSI MHBapUAHT-BapUAHT MEPBOHAYAIBHO UCIOJIb30BAIACH B
MaTE€MaTUKE M €CTECTBEHHBIX HayKax, IJe ObUI0 HEOOXOAMMO ONHCaTh
CBOWCTBO BEJIMYUH, YPABHEHHI, 3aKOHOB OCTaBaThC HEU3MEHHBIMU IpU
ONpeaeeHHbIX MPeoOpa3oBaHUAX KOOPAUHAT U BpeMeHU. B paHHI00 3110-
Xy JECKPUNTHUBHON JMHTBUCTUKH TE€Ma BHYTPUSI3BIKOBOTO BapbUPOBAHUS
BOOOIIE HITHOPUPOBAJIACH, TOCKOJIBKY JIOMUHHAPOBAIA THUIOTE3a "MOHOJIHUT-
HOCTH SI3bIKOBOI CTpYKTYypbI" [2, c. 183].

Ha Bo3MOxkHOCTh M3MeHeHUs (OpMbl 3HaKa 0€3 HU3MEHEHUS €ro
UJEHTUYHOCTH YKa3bIBaJ MPUMEHHUTENBHO K s3bIKy eme @.ne Coccrop [3].
JI. biymdung [4] oTmedan oTdyeTHBO (UKCUPYEMOE BapbHUPOBAHUE MOP-
deM, KoTopoe OBLIIO TTO3HEE IeTaThLHO OMUCcaHO ero yueHukamu. [IpoOie-
MBI S3bIKOBOT'O BapbUPOBAHMS 3aHUMAJIA BAXKHOE MECTO B TPyAaxX MpeacTa-
BuTenei [Ipaxxckoit TMHIBUCTUYECKOM IIKOJBI [S; 6; 7 1 ap.].

CormacHo  Teopun  "A3BIKOBOTO  Jpeiida’,  TpenokeHHOH
3. Conupowm, S3bIK ABUKETCS BO BPEMEHH U MTPOCTPAHCTBE IO CBOEMY COO-
CTBEHHOMY TEUEHUIO; UHMBUAYaJIbHbIC BAPUALIUH PEUU JABUKYTCS B OMpe-
JIEJICHHOM HaIpaBlIeHUH, TpeaorpeaensemMoM "apeiigom" s3pika: "V s3bI-
KOBOTO Jpeiipa ecTb CBOE HAMpaBJICHHE ...B HEM 3aKPEIUIIIOTCS TOJBKO Te€
WHIVBUyaJIbHbIE Bapualliu, KOTOPBIE [IBIXKYTCS B OMNPEIEICHHOM
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